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Abstract 

The purpose of the study was to assess the effects of an extra 
year program after kindergarten on fourth grade achievement and 
self-esteem. Measures of self-esteem were obtained by the Piers- 
Harris Ctiildreii's Self-Conce]it Scale, Students* achieveo»ei^% was^ 
measured by the Stanford Achievement Test* Fourth grade students 
who had participated In the j&xtra ye^v pttogram vere comi>ared to 
randomly selected' fourth grade studenti who had not participated 
in the extra year programt refei:red*^|iot-placed 9tudentSt and. 
retained students, the results wer^ analysed using an analysis ' ' 
of variance design« The findings of this stJiidy indicated that 
the extra year program did not have a significant impact on stu- 
dents* achievement. The self-esteem of fourth grade students who 
participated in the program was significantly highc^r than non- 
participants. 
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The Bff«cts of an Extra Year Program 
after Rindergartea oa Studeata* School 

Achievement and Self Bateem . . 

'■ According to Maatsicdpouloa and Horriaoa (1992) retention 
ratea are eacalating despite the debate surromiding the 
effectiveneas of the practice* Shephard and Smith (1990) eatimated 
from their syntheaia of reaearch that between 5 and 7 percent of 
public achool children are retained yearly vhich produces a 
cumulative failure rate of greater than 5M. One reaaon for the 
continued practice of retention ia the popularity of the policy among 
the publiCt teachera* and admlAiatratora. One aurvey in a large 
achool diatrict reported that 59% of the citieena* 65% of the teachera 
and 74% of the adminiatratora aupported a retention policy (House, 
1991). Si&ce r»eaKli«td (^.g* * HoUs«» 1991t Haadfi* 19911 Shepard h , 
Smith, 1990; Sklars, 1989; Smith & Sh^ard, 1987) have consiatently 
reported that the aiagle largeat cauae for atudenta dropping out of 
high achool is grade level retention* it ia poignant to atudy the 
effectiveness of promotion policies and altemativea to retention. 

Eeaearch 

Achievement 

Hoat teachera and adminiatratora support retention aa an 
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effective aeaos of improving students' academic achievement and social 

inunaturity (House » 1991; Nason^ 1991; Shepard & Smit;ht 1967); hovevef 

• . . . i - 

research has not documented the effectiveness of the practice* 
Hantsicopoulos and Horridon (1992) analysed the results of 53 children 
who were retained at kindergarten and matched to a group of 
53 pronpted children* Students who were retained demonstrated an 
academic advantage during, the aecond year of kindergartens however t 
this advantage waa not maintained past kindergarten* The retained 
students scored the same means on a reading achievement teat in 
first grade «a their promoted p^ra in f irat grade uaing aame^age 
comparisons and aame-grade compariaons« 

Shei»ard and Smditb (1987) reported aimilar resulta In their 
atudy of 40 retained kindergarten children who were matched to 40 
promoted children* By the end of the first grade there were no 
dlf f«r«nces between the two groups on a mathemat ica achlevnent 
teat or teacher ratings of the atudenta* reading achievement* 
mathematica achievement^ aocial maturity levels aelf-concept levels 
and attention levels However # the retained children did acore 
higher on a reading achievement teat .than did their matched peers* 

A synthesis of research 6n retention by Shepard and Smith 
(1990) which included over 100 atudiea found that **retained 
children actually perform more poorly on average when they go on to 
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the next grade then [than] if they had been promoted without 
repeating a grade" Cp« 86)« Hason (1991) also reviewd the \ 
literature and concluded that **a majority of the retention on 
research reports a negative effect* Retention in kindergarten or 
first grade does not produce long-lasting academic gains* but rather 
^licreas^^s the likelihood that a student will become a high school 
dropout^ (p* 302)* 

Rlhl (1988) suggested that the H^y, of academic success of 

li 

retained children could result from the repetition of a program 
that was not successful the first time and may be equally or less 
successful the second time* One alternative to repeating the same 
grade with the same izistructional materials and strategies is the 
transition ^om concept which provides an eattra year 0f school 
between kindergarten and first grade« Uphoff (1990) contends that 
students experiencing transition room programs instead of repeating 
hindergartW ^encouht er new curricttlum especlslly designed to 
provide them with developmentally appropriate practice whif.h can lead 
to success in schoolt confidence in self « a positive attitude 
tonard learning^ (p« 3). Children are referred to the transition 
ro<m program based on pr<Kietermined criteria and parents are usually 
given the option to decline the services of the program* Since 
transition rooms are a special case of retention and are designed 
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to allow extra tine for development , the research findings are 

reported separately « 

According to Nason (1991),/ while the number of transition 
.rooms has b^n Increasing, the effectiveness of the program has 
not been estsblished becsuse of the limited studies conducted in 
i)he school systems « Gredler (1984) synthesized the resesrch oh 
trsndition rooms snd concluded *^that trsnsition room children either 
do not perform ss well or at most sre equal in schievement levels 
-to transition^ room ell^ble children placed in the regular 
classroom** Cp« 469) « In only one study was the resding schievement 
of the trsnsition room children in first grsde higher, than the 
reading schievemeitt of the regnlsr children; however » by the third 
grsde the difference was diminished* The resesrch synthesis did 
indicste limited eviden<\e thst trsnsition room children out 
performed children who had been retained* Gredler (1984) slso found 
that the leas experienced teschera were uauslly saaigned. to the 
transition rooma and limited owortunitiea were provided for 
students to improve their reading skills* 

Leinhardt (1960) documented the progress of trsnsition foom 
children snd children referted-not-plsced ih trsnsition rooma* 
The referred-*not-plsced children outperformed the transition room . 
children* Leinhardt auggeated a replication of the atudy because of 
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the difference in instructional strategies of the two groups* The 
referrfd-nat-placed children received a_ specialized instructional 
curriculum and more instructional reading time than the transition 
room students. 
Self ^Esteem 

^ The effects of retention on a child's self-e^te^a has been 
a topic of concern for educators. The majority of available 
studies on the topic have used parent and child interviews as 
the primary ihstrument of data collection. After analyzing the 
results of over 50 studies measuring the effects of grade 
retention pn self-esteeot Shepard and Smith (1990) concluded that 
both long-term and shor: ^term effects reveal ••extra-year 
Children are more likely to have lower self concepts and poorer 
attitudes toward school compared to controls^ (p. 87). Nason's 
(1991) review of the research concurred that '^a child •s self- 
esteem is - negatively ef fected when retention is utiliaed** 
(p. 302). Gredler (1984) summarized the results of transition 
.^^oom children and self«*esteem: "^Central to all transition room 
programs are the stroDig feelings and attitudes of the teachers 
that such a program will definitely enhance the child's self-* 
concept •• (p. 465) s however, these feelings and attitudes were 
not supported in the studies • One study compared the scores 
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between trandition roe$ children and referred-not-placed children 
on a self-esteem inventory • The transition roo» children 
scored lovrer than the referred^not-placed children^ however, 
the long term effects of self-esteem were ^ not investigated* 

Much of the existing research tiks focused on early grade 
retention or trans).tion rooms with inappropriate instructional 
atrategiea and/or inf^xperienced teachers* According to Uphoff 
(1990) 9 all transition room programs sre not effective snd there 
sre some essentisl characteristics of good programs including 
the following: 

The extrs-yesr comes before ^personal f silure 

is experienced by the individusl child* 
-Psrents pfirticipate fully in the data-gathering 

and act aa the final deciaion makers « 

Small clsss sise (12«-15> is msintsined* kon- 

trsckingi flexible «xit and inrogr^ssioir policies 

sre used; Lesming experiene^s sre bseed^^n - 

developmentslly sppropriste curricttis* Haiti- 

factored assessments sre used* (p« 2) 
The purpose of this st?iidy« therefore i wsa to sssess the effects 
of s developmentslly .sppropriste designed .trsnsit ion room program 
utilising an experienced teacher on fourth grade achievement 
and aelf^-esteem levels. 
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Method 

u the sample for thla study was the only eltaetitary school 
in oitv^achool district in central Alabama, The system has 
a total enrollment of 1,574 with 585 students in the elementary 
school which includes grades kindergarten through fourth, 
Approximately 42X of the e^lementaty students participate In the 
free or reduced lunch program and Sit of the students are white 
and 19X nom^te. The school system initiated a transition room 
program in 1961 to identify and assist potential high school 
dropouts. Students sre Identified in the spring of their 
kindergarten year and parents have the option of placing the 
child in the transition rootti progran^ or pronotihg the child 
to the first grade. The transition room program utilisea ' 
a development ally appropriate curriculum with an emphasis on 
whole language approach to reading. The cutticulpn is different 
from the kindergarten and first grade curricula and extra 
attention is devoted to the enhancement of the child *s self- 
eate»« The enrollment is liniited to IS students. 
Children remain in the program an entire year and progresa to 
thei^firat grade* The aaae teacher has tattght the clasa since 
the inceptiott of the program. All students who had been referred 
and placed in a transition room program after kindergarten* all 
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StudettCa iflui had been ^ refer retf'-^ot -placed in the transition roon^ 
and all atudents who had b€»en retained an^l were enrolled in the 
fourth grade in the apring of 1992 were included in the atudy. 
Also, a random sample of A6 atudents who had not been referred « 
placed or retained (regular program) were included in the atudy. 

Several descriptive indices were cottputed on^ the sample and 
the r^^itlts are, summarised in tables 1« 2\ and 3. The total sample 
conaisted of 80 attudents with 49% t^emale and 51% male. The racial 
composition of the sample was consistent with the dlatributlcm q£ . . ' 
the school population with 83% white and 17% non-^ite. The 
tratiaitlon x^om studehtis were majority (8S%) males* but the other 
groups were more equally distributed with 40% malee in th^ referred- 
not'^placed group, Sti% malea ih the retained group, and 41% males in 
the regular program groups Retained and Tranaition Room students 
were older than the referred^not-placed and regular program 
atudenta. 



Insert Tables l«i 2, and 3 sbout here 
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Infltrumentatloti 
Two instruments vere used in this research: The Piers- 
Harris Children U Self-Coticept Scale (PierSt 1991) and the 
Stanford Achieveioent T^st, eighth edition* **The Piers-Harris 
is an 80-itemt self-repbrt questionaire designed to assess how 
children and adolescents feel about themselves*^ (Piers« 1991, 
p. 1)« Internal consistency coefficients of .88 to .92 were 
reported for students in gradesr. 3*6 and correlations between 
the Piers-Harris total score and o^her nieasures of self'^concept 
ranged fron «32 to «8S. The total score is reported as a T-score 
with a mean of 50 and a standard deviation of 10 (Piers, ]991)« 
The Stanford Achievement Test is a nationally normed (1988) . 
achievement test« 

Method 

Sample 

The Stanford Achievement Test was administered to all fourth 
grade students in April, 1992 « The Piers-Rarris was administered 
in small groups to all fourth grade students in Kay, 1992« 
Following the administration of both instrumi^nts, students in the 
regular program were randomly selected to be included in the 
study. All students who had been placed in the transition room, 
referred«*not-placed, and retained were included in the study. 
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Pats Analyses ' ^ 

The four groups (trsnsltlon room, referred^iiot^placed, 
retslnedv aiid regular pngran) were comi>ared on the Stanford 

^ - 

Achievement Teat (SAT) and the Piera-Harrio Self-Concept Scale. „ 
An analysis of variance (AROVA) procedure using the Nomial Curve 

B<iuival^nt -acorea on the Baaic Battery aubteat of the SAS was 

- i. V .../.<' , . 

uaed to compare atudenta* schoot athievement . An AROTA lirbcedur e 

i o ■ . . . 

was also used to coniiare the students* Tdtal Self-Concept T-score 
oh the Piers^Harris^ , The statistical inforution M 
using the Ststistical Analysis SystenVs (Si^) general linesr 
iBOdel (Ftreund, Littel, a Spec tor, 1986). the hMogeneity of 
variance aa8Usq;>tion for the two AROVA procedurea was teated and 
not violated'. r^, ■ 

Results, - . . - ' 

The four groups did not differ significantly (p ^ .01) on 
achievement level as taeaaured by the Baaic Battery. The hm^ 
NCB score for the trsnsltlon rbom students was 57.1, regular 
program atudents waa S3 .Si referred-not-placed atudenta was 47.0, 
and retained atudenta waa 45«1. tthilf^ the mean for the transition 
room students waa higher* it w^a not algnificantly higher • Tables 
4 and 5 ahow the reaulta of the analysis. The cslculated F was 
1.88 i^th a probability level of .14. 
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I m^t; Tables 4 and 5 about here 



Tbe four groups did differ significantly, tioveyer^ on the' 
seif^concept measore. The calculated F value '^of 4^64 resulted 
in significance at a prob|ibU.ity level of .0049. The aean Total- 
T scores uer^ t|ie following: transition roon students, 68.2; 
tegi^sr program studenit s • Si . ft ; ref err^-not '•pl»ced Strident s^ 
54.8; and retaini^d stiidentk» 54.4. (See Table 6 and 7) The results 
were then furthet analy&ed using tukey*8 BSD test with harmonic m^an. 
the trjutaition rooa students iiad sigoilicantiy higher self-esteem ; 
scores than ^he regular program stuA»ntSi referred-not -placed ^ 
students, and r^t^ined students. These results are reported in 
table a... .. . ^ 



Insert Tables 6* 7t and 8 about here 



Summary and Conclusion 
The purpose of the study uss to determine the effects of a 
developments Uy appropriate transition room program on students* 
achievement level and self-concept at the end of the fourth grsde. 
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tthile transition rooa students ~£ad a lilglier wran aeiilev<w'nt: 
score thauo regular program students^' referred-not -placed students^ 
and retaiaed^ dttldents; the mean was not significantly higher* Also# 
the transition room student^ ^re pldra iban the regular program and 
referred^ot*^placed students* ' jthe results of this study indicated 
that there. -were i|o benefit ^^or transition ron btudentg or retained 
stiideitts in ^academic progress* 'This finding was consistent with the 
literature dh r€^tention and transition room students* 

^e tvaniiti«w^ ^IgnlficantXy' higher self--e^e«m 

scores J^han .any other groajjils . All the groups* hoafever* had mean scores ^ 
at or above the average* .^hese results were in comtri^t to the ifeperted 
ilteitmtute mtimikaMes.^ 1^ for the contradictory results of 

t&is study was the age of a aelf-estfem tfiventory rather than an 
interview fonmt and the extended time period from retention to testing. 
While student^, may. tepo the 
event may not tiegatlvely effect their sellt^concept over an extended 
petlod of time* Also* the transition toon students end in the 
gtudy^were exposed to a curriculum that promoted the development ol a 
positive self -^concept* 

Further monitoring of the transition room prdgram will assist 
systems in developing practices that are approiirlate for students* 
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A study that controls for chronological age and al^ility level of 
students vould provide beneficia^l infomtlon to sclfool systems^ 
The researchers of this study are considering modifications to 

■J 

their present transition roon program that would alloW for flexible 
>xlt pr promotion to second grade instead of first grade at. the 
end.jn»i the transition rood progranu 
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Table 1 



Sex and Race of Fourth Grade Sample 



— ' — ' ^ ' : --.^ .. ' — " — ~ ^ 

. SBX -RACE 

_ t ;;;^^-^ — — — i - - — ' - r -TT i 

" *' . ' . 

Mmnber Percent Hmnber Percent 

Fenale 39 4M Uhite 66 83% 

Male 41 31t . Noti-Whit* U 17X 

Total 80 IDOX Total 80 IGOt 
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Tabic 2 



Description of Sample 



Groap 



Percent 



Transition Room 



Males 
Females 

^^total 



11 
2 
13 



85% 
15t 
100% 



Referred Hot Placed 



Kales 

Females 

Total 



2 
3 
5 



40% 
60% 

100% 



Retained 



Kales 

Females 

Total 



■ 9i: 
7 
16 



56% 
44% 
100% 



Regular Program 



Rales 
Females 

total 



19 
27 
46 



41% 
59% 
100% 



to 
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Age of Fourth Grade Sample 



Group .Number Mean Age Standard Deviation 

Transition Room L3 10.9 . «34 

Referred Not Placed , 5 10.2 -Se 

Retained 16 11*2 .57 

■ i) 

Regular Program , 46 10*1 .38 



Table A 



Baisic- Battery Achieygment Score Means 
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Group 



Mean 



SD 



Transltlqn - ^ " 10 

Hegvlar Progranr , 46 \^ 
Retained 12 



57*1 
45 J 



9.7 

14.9 

10.8 



2v> 




Effects of an Extra, Year 

20 



Table 5 



Su mmary ol A?JOVA for Ba sfec Battery 



Source 



Modol 
Error 
Total 



OF 



3 
68 
71 



SS 



1037.9 
U527.3 

0 

13565.3 



MS 



184/2 



1.88 .1415 



2i 

o 
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Table 6 



Self -Eat eem Score Heans 



Group, 



Transition 13 

Bctf erred-not^Plac^ 5 

Regular Program ' 46 

Retained » 16 
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Mean 



SD 



68.2 
54.a 
56.8 
34.4 



9.1 

ii:3 j) 

10.7/ 
12.7 ^ 
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TAbl* 7 

Smmaary of ANOVA for Self-Esteem Itiventory 
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Source 



Model 
Error' 
tdtal V 



DP 



3 
76 
79 



SS 



9041.0 
10696.^ 



MS 



552,5 
118,9 



4.64 .0049 



1/ 
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Table 8 



Mo^n Differeiices by Group for S elf-Esteem 



Transition Regular Referred Retained 

-68,2 „ 36.8 54.6 54.4 



Transition , - .13.4* 13*7* 

Regular * ' . - - 2.0 .4 

Referred ... * . .4. 



Retained 



noTBt significant difference values Were identified as *f ^ .05. 
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